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| SECTION |'i GENERAL INFORMATION

FACULTY AND STAFF

DIVISION OF OCCUPATIONAL SCIENCE

FACULTY

TITLE

SPECIAL INTERESTS/SKILLS

Virginia Dickie, PhD, OTRIL, FAOTA
Office 2066
966-2452

Associate Professor
and Director

Creative Occupations, Psychosocial
Rehabilitation, Community Based Practice,
Qualitative Research, Sensory Experiences
of Children with Autism i qualitative study

Ruth Humphry, PhD, OTRIL, FAOTA | Professor Developmental Disabilities, Model

Office 2053 Development, Caregivers and Families
843-4468

Grace Baranek, Ph.D., OTRIL, FAOTA | Professor Autism: Early Identification and Intervention,
Office 2064 Sensory Processing (Behavioral,

843-4467 Developmental & Neurophysiological

Aspects), Social-Communication, and Play
Occupations.

Malcolm Cutchin, Ph.D.
Office 2054
843-4472

Associate Professor

Geographical dimensions of occupation,
social gerontology, philosophy (pragmatism)

Sue Coppola, MS, OTRIL, FAOTA,
BCG

Office 2063

966-9006

Associate Professor

OT for Older Adults, Interdisciplinary
Teamwork, Fieldwork

Jenny Womack, MS, OTRI/L
Office 2052

Associate Professor

Community Based Practice, Physical
Rehabilitation, Driving and Community

843-4463 Mobility, Participation post-stroke, Aging
Linn Wakeford, MS, OTR/L Assistant Professor Early Intervention, Preschool Children,
Office 2061 Camp Programs

843-4464

FPG

966-8983

Lauren Holahan, MS, OTR/L Assistant Professor School-based Practice, Special Education
Office 2060 Policy, Ethics

843-4466

Catherine Alguire, MLA, OTR/L
CDL
966-5171

Assistant Professor

Intellectual/Developmental Disabilities,
Universal Design

Cathy Nielson, MPH, OTRIL, FAOTA

Professor Emerita

Jane Rourk Professor Emerita

STAFF

Jonathan Stephenson Program Assistant
Suite 2050

966-2451







STUDENT ADVISEMENT

Adviser: Linn Ruth Jenny Malcolm Virginia
Second Wakeford Humphry | Womack Cutchin Dickie
Year Christine Sarah Cox Christine Gunnigle
Alexander-Greene Michaela Mangrum
Students Eleanor Fletcher Kimberly McKinney
Molly Shields- Leslie-Ann Massey
CI ass 0f Bagby Tiffany Hawkins Laura White
2009 Heather Miller
Carie Barnes Jenna Kanoy Tara Wright
Emily Reid
Corey Carlson Al i se OON Scott Thurston
Melissa Rodier
Rachel Watrous
Adviser: Emily Beidler Lauren Ellis Drew Margerison | Teri Forkey Connie Wang
First Year Lauren Brock Tara Farrar Sharon Moore Caroline Jessye Warlick
Students Richardson
Class of | Gabe Byars Maria Gonzales | Kera Murphy Stacy Wilson
Jill Riley
2010 Tracy Callahan LaToya Harris Ryan Ort
Emily Shadur
Shruti Cherian Lauren Hoots
Kim Waddell

The Division of Occupational Science provides academic and professional advisement for all
students enrolled in the program. General academic advisors must be members of the OT
teaching faculty. The assignments for academic advisors shall be determined after a review of
all responsibilities assigned to each faculty person. The ability of the faculty member to be
accessible to students on a regular basis shall be considered in making assignments.

To assure an equitable workload for faculty and accessible advisors for students, the following
procedure will be used:

1. The Division Director will assign students academic advisors on a random basis. The

assigned faculty member becomes the student's first year academic advisor. Advising

assignments may change in the second year in relation to faculty workload or student
request.

2. Students and academic advisors will meet as often as is necessary to assure a sound

course of study. Frequency and methods of contact will be determined mutually by the

student and faculty. The academic advisor will document each appointment.

3. The academic advisor is responsible for providing general advice on academic affairs.
ac ade mi dutieadbwat inctudednedical or psychiatric counseling of
students. (See University procedures on referral for counseling).
4. When a student has a research advisor in addition to an academic advisor, all
questions related to research should be directed to the research advisor. All questions

The

regarding specific courses or course requirements should be directed to the instructor of
the course. Only when the academic advisor is also the instructor of the course, may the
faculty member serve in a simultaneous role.
5. Students may change advisors no more than two times while enrolled in the program.
Students may change faculty advisors in the following manner:
1 The student requesting a change of faculty advisor shall obtain permission from their
current advisor as well as from the preferred advisor.
1 The student shall provide a written statement to both parties explaining the reasons for
the change. Writenr equests will remain in the studentods
1 Both faculty members must agree to the change.
1 Faculty advisement loads will be taken into consideration. Therefore, every effort will be
made to maintain an equitable distribution of students among advising faculty.
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6. Student-faculty contact will be documented as necessary. All registration, records of
course work, and other student program material will be documented.

7 . I f a

student 6s

-time #o partdimec thestudprd will bk reassigned u | |

to a part-time student advisor who handles all part-time student advising.

MAJORS AND UNIVERSITIES|

Class of 2010

Student School Major
Beidler, Emily UNC Chapel Hill Psychology
Brock, Lauren University of Indianapolis Psychology & Spanish
Byars, Gabe Southeast Missouri State
University Biology

Callahan, Tracy

University of South Carolina

Business Management

Cherian, Shruti

SUNY Binghamton/U.
Pennsylvania

English & Psychology/
Education

Ellis, Lauren

University of Virginia

Human Biology

Farrar, Tara

NCSU

Communication

Forkey, Teri Florida Gulf Coast University Community Health
Gonzales, Maria UNC Chapel Hill Biology
Harris, LaToya UNC Chapel Hill Exercise and Sport Science

Hoots, Lauren

James Madison University

Health Science

Margerison, Drew

UNC Chapel Hill

Psychology

Moore, Sharon

Samford University

Biology and Spanish

Murphy, Kera

University of Southern California

Psychology

Ort, Ryan

University of California -- Davis

Psychology

Richardson, Caroline

Peace College

Child Development

Riley, Jill Sonoma State University Human Development &
Sociology

Shadur, Emily University of Maryland Psychology & Studio Art

Waddell, Kim Truman State University Health Sciences

Wang, Connie Duke University Psychology

Warlick, Jessye UNC Charlotte Psychology

Wilson, Stacy UNC Chapel Hill Psychology
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The University of North Carolina at Chapel Hill
Division of Occupational Science
Key Dates 2008-2009

Fall Semester 2008

OS Division Initial Orientation sessions

Friday, August 15

Classes Begin

Tuesday, August 19

Labor Day Holiday

Mon., Sept. 1

OS Division FW | Fall Semester

September 10: 1 day
October 13,14,15: 3 days
November 10-14: 1 week

NCOTA (Concord) Sept. 19-21

Fall Break Begins 5:00 PM Wed., Oct. 15
Classes Resume 8:00 AM Mon., Oct. 20
Thanksgiving Recess Wed-Fri., Nov. 26-28
Classes Resume 8:00 AM Mon., Dec. 1
Classes End Wed,, Dec. 3

Exam Days Dec. 5, 6,8,9,11,12
Spring Semester 2009

Classes Begin Mon., Jan. 12
Martin Luther King Day Mon., Jan 19

OS Division FW | Spring Semester

Feb. 9-13, AND Mar. 9-13 OR
Mar. 16-20

Spring Break begins 5:00 PM (note FW above) | Fri., Mar. 6
Classes resume 8:00 AM Mon., Mar 23
Holiday Fri., April 10
First Year Student Presentation Day TBA

Classes End Mon., April 27
Second Year Student Presentation Day (First Fri. May 1

Year Students must attend) and Graduation
Celebration

Exam Days

Apr. 29, 30, May 2, 4, 6, 7

First & Second Summer Sessions 2009

OS Division Fieldwork Il | Monday, May 11

DIVISION ADDRESS AND TELEPHONE NUMBER:
Division of Occupational Science

Department of Allied Health Sciences

School of Medicine

UNC-CH

Bondurant Hall Suite 2050

321 South Columbia Street

(919) 966-2451




STUDENT E-MAIL ACCOUNTS

Students are required to have and maintain a UNC-CH School of Medicine email address,
and are expected to check their e-mail daily. Faculty and staff use e-mail for messages,
announcements and some class assignments. This account will also be used for library
searches and internet access for class assignments. Your SOM email account will be given to
you at orientation.

STUDENT MAILBOXES

Each student is assigned a mailbox in the Division of Occupational Science suite. Any mail,
messages, graded assignments, memos and announcements received for a student will be
placed in his/her box. Students are encouraged to check their mailboxes regularly. Student
mailboxes should not be used for storage and should be cleaned out on a regular basis. Graded
assignments that are too large for the student mailbox will be placed on the counter in the OS
Division Suite.

STUDENT LOCKERS

At orientation, each student will be assigned an individual locker in Bondurant Hall. Students will
need to empty their lockers before leaving for fieldwork in May. There is a fee charged to
replace a lost lock.

REGISTRATION

Incoming students will be registered f or Fal | I classes by the
responsibility to make certain that their account is clear of any holds. For all other semesters,
the student will be responsible for his or her own registration after receiving registration
information from the Division. The student is responsible for correcting any registration errors.

EDUCATIONAL ASSISTANCE COMMITTEE

The Department of Allied Health Sciences (DAHS) receives scholarship and loan money from
the UNC Hospitals Auxiliary. Students may apply for emergency loans or regular loans for up to
$300. Loans are interest free and payment is expected after the first year of employment. The
EAC also administers fellowships. Fellowships are based on scholarship, professional potential
and financial need. Sue Coppola is the Division's representative to the EAC. If you would like
information on this service, contact Sue for information and application forms at any time.

STUDENT ALCOHOL POLICY

Students and their guests aged 21 or older may possess and consume alcoholic beverages in
individual campus residence hall rooms or apartments on campus, but not in common areas of
residence halls on campus. Common source containers of alcohol (kegs) are not permitted on
the UNC-CH campus. No public possession or consumption of alcohol is allowed at any time.
No person, organization, or corporation may sell or indirectly sell any kind of alcoholic beverage
on campus. No alcohol may be served or consumed in any University building or open
space exceptas providedi n t he UfGuidelmessi t yos

No Student Activity Fees or other University collected fees shall be used to purchase alcohol for
use either on campus or off campus. No other funds of an officially recognized student group
deposited or administered through the Student Activities Fund Office (from dues, donations,
etc.) may be used to purchase alcohol for use either on campus or off campus.

(Consult the University Guidelines on Alcohol Use and Possession for clarifications and/or
exceptions.)
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SAFETY AND SECURITY PROCEDURES:

1 Anyone who notices something suspicious or out of the ordinary should notify University
Police at 911.

1 Emergency call boxes with direct lines to the University Police are located around
campus. Yellow and red call boxes are operated by opening the door and lifting the
telephone receiver. Other call boxes are activated by pushing a button.

1 The Point-to-Point Campus Shuttle (P2P) is available to transport faculty, staff, and
students around campus and to their cars in campus parking lots between dusk and
dawn seven days a week. To arrange a ride, call 962-P TO P (962-7867) (TDD 962-
7142).

1 When walking on campus at night, Safe Escort is available to and from campus libraries.
To arrange an escort, call 962-SAFE (962-7233).

If it is absolutely necessary to use campus labs or libraries in the evenings or on weekends, the
Division stresses the use of safety precautions and available University services. When walking
at night, plan your routes in advance, stay in well-lit areas, remain alert to your surroundings,
and never walk alone! If at all possible, meet your classmates at a central location or at
someonebds home and ride to campus together.

SCHOOL OF MEDICINE NAME BADGES
All students will be issued a picture name badge through the School of Medicine.

BONDURANT HALL

Bondurant Hall is open 7:30 am -5:30 pm., M-F. Entry at other times is limited to individuals
with approved card access. Students will not be able to access the building, their lockers or
mailboxes after hours. Classrooms are shared with other allied health and medical programs.
Students may not leave personal items in the classrooms.

STUDENT USE OF DIVISION RESOURCES

Supplies and Equipment

Office supplies and equipment are funded at a level to meet the needs of faculty and to enhance
the educational process. Students must request permission from a faculty member to use
supplies or equipment belonging to the Division. Equipment must be returned within the agreed
upon time frame. The student is responsible for loss or damage incurred.

Telephones
Students are not permitted to use Division telephones for personal use. Faculty must approve

student use of Division telephones for research, fieldwork, or Student Occupational Therapy
Association pur pos es staffivil ceide and deliveoemérgency pesqnal r t
messages only. Cell phones are to be turned off during classes.

Copiers
Students are not permitted to use the DAHS copiers for personal use. There are copy machines

in the Health Sciences Library and other campus libraries in which students can make copies for
a small fee per page. Students are responsible for making copies of records (e.g., health
insurance, CPR cards) submitted for fieldwork. Please do not ask Division staff or faculty to
make exceptions.

COURSE AND FIELDWORK ATTENDANCE

Attendance, preparation and punctuality are considered professional behaviors expected of all
students. Students are expected to attend all scheduled class and fieldwork sessions. Faculty
will make every effort to start classes on time and anticipate that everyone will be ready to begin
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at the start of class. Part of professional development is achieved through class discussion and

alternative | earning activiti-apo0ibyctapyaeds®wocka
notes or listening to a tape recording. Learning opportunities are missed when a student is not
present to contributetot he cl ass® development. Therefore, atte

by the Division and monitored by the instructor. Students should refer to each course syllabi for
specific details related to each class. The general attendance policy states:

Alf you must miss class, you must notify the inst
the absence. Missed class sessions result in a choice of two options:

1. 5% deduction from your total course grade for each absence OR
2. Satisfactory completion of a make-up assignment that excuses the absence .

It is the responsibility of the student to contact the instructor to discuss the option that will be

implemented. An exceptional number of absences, to be determined by the instructor and

based on the frequency the class meets,wi | | i mpact on withatttreopichefnt 6s gr
amake-up assignment o

If a student is not able to attend a scheduled FW | session, the student is expected to contact
the site and to make arrangements with the course instructor and FW coordinator to make up
the experience. Absences during FW Il are under the attendance policy of the FW Site.

INCLEMENT WEATHER

In the event of snow, ice, or other severe weather, the faculty will confer and decide whether to

reschedule or cancel classes. One faculty member will then call a designated student who will

activate the student telephone tree. Any classes that are cancelled may be rescheduled.

Students may also contact CAROLINE at 962-UNC1 (8621) and select the Weather and

Di saster option. The Universitydéds homepage is ava

FACULTY MEETINGS

The Division of Occupational Science faculty meets monthly to discuss Division business. A

student representativef r om t he entry | eigiettendesce dugingdhe fallamdo gr a m
spring semesters. The responsibility is rotated among students, with second year students

serving in the fall and a mix of first and second year students serving in the spring. The student
representative brings issues to the faculty and reports decisions back to the students. A doctoral

student representative is also invited to attend the meeting.

UNIVERSITY RESOURCES

Academic Integrity (http:/gradschool.unc.edu/ethics.html)

DAHS Student Services Office

Suite 1020 Bondurant Hall

(http://www.alliedhealth.unc.edu/studentservicesFinal.htm)

The mission of the Office of Student Services is to promote positive relations between the
students of the Department of Allied Health Sciences and their many constituents on campus
and in the community. Contact Brenda Everett Mitchell or Vanessa Bowers at 966-9037.

Bookstores (http://www.store.unc.edu/hab/)

The Health Affairs Bookstore is located on North Medical Drive. All medical textbooks are sold

at this location, and specific textbooks recommended for Health Sciences courses are shelved

here for purchase by students. The bookstore also has a café, and stocks popular books, UNC
logo items and office supplies. Regular hours at the bookstore are 7:30 a.m.-6:00 p.m. Monday
through Friday and 10:00 a.m.-2:00 p.m. on Saturdays. Their telephone number is 966-2208.
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The Textbook Division of the Student Stores
text and other books, which may be helpful to you. Student Stores is open every day of the
week. Call 962-5066 or 962-5024 for specific hours.

Career Services (http://careers.unc.edu/)

Campus Recreation (http://campusrec.unc.edu/)

A wide variety of services geared toward physical activity and health are available through this
office. Call 843-PLAY for more information regarding campus leagues, gyms, pools and other
services available.

Computer Labs (http://help.unc.edu/?id=1908)
There are a number of computer labs available for student use on campus. There are
computers designated for occupational therapy student use in the OT Lab. School related work

n Da

takes priority. Cal | ATNO&s Comput er -0IDT) fori more mfgrmafien ot campus( 9 6 2

computer labs and their locations.

Food
Here are a few of the options for coffee and food near Bondurant Hall:

A The Little Beach first floor of MacNider, offers a variety of breakfast, lunch and snack
items.
The Tar Heal Café, located in the Thurston Bowles building, offers a Chick-Fil-A,
Mont agueds DeldmgreeJava City an
Caféonthe2™f |l oor of the Childrenés Hospital
Café on the 1* floor of Memorial Hospital
The Health Affairs Bookstore has a café with coffee, breakfast and lunch items
The Friendob6s Caf® in the He a,lpasties,andiluach c e s
items.

A Café in the School of Public Health
Information Technology Services (http://its.unc.edu/)

> > >

Learning Center
For study and time management strategies - SASB 962-3782

Libraries (http://www.lib.unc.edu/)

There are two main libraries that you will utilize while in this program: Health Sciences Library
(HSL) (http://www.hsl.unc.edu/), which is located behind the MacNider Building of the Medical
School on Columbia Street and Davis Library, the graduate library, which is located on main
campus behind the Student Union.

There are many other departmental and specialty libraries on campus. These can all be
accessed from the main library website.

Office of Disability Services

The Department of Disability Services (966-4041) is responsible for assuring that programs and
facilities are accessible to all members of the University community. Students with
disabilities/medical conditions may receive accommodations and services that are designed to
remove barriers, so that they may independently meet the demands of University life.
Accommodations and services are provided on an individual-need basis, but must be requested
through the Office of Disability Services. There is no charge for any accommodations or
services. Students will be asked to provide documentation of the disability/medical condition
from an appropriate primary care provider.

If you have any questions, please contact the department at (919) 962-8300 (Voice/TDD), or

10
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email at: _disabilityservices@unc.edu , or visit their website at: http://disabilityservices.unc.edu/

Office of Educational Development
The office of Educational Development offers a variety of services for Allied Health Students.
For more information, visit the website or call, 966-3641

Public Safety Department (http://www.dps.unc.edu/dps/)
Security Services Building 962-6565

Student Aid Office (http://studentaid.unc.edu/)
300 Vance Hall 962-8396

Student Central
Students can access their grades, register online, and make changes to their personal
information at the Student Central W ebsite. It can be accessed easily from the UNC homepage.

Medical Services (http://campushealth.unc.edu/)
Student Health Services Building 966-2281

Counseling and Wellness Services (_http://campushealth.unc.edu

Counseling, psychological and prevention services are to assist students with problems they
may encounter in their efforts to manage the social, academic, and personal demands
accompanying their attendance at a major university.

Visit the Counseling and Wellness Services web page at http://campushealth.unc.edu/: to learn
more about the types of services they provide.

University Housing (http://housing.unc.edu/)
Carr Building 962-5405

UNC-ONE Card (http://www.onecard.unc.edu/)

The UNC One Card is the official identification card for students, faculty, and staff of The
University of North Carolina at Chapel Hill. Every regularly admitted student is required to have
a One Card. It will serve as your library and copy card and will allow you access to certain
facilities. The UNC One Card also acts as a debit card and allows the cardholder to initiate
financial transactions at a number of on-campus and off-campus locations. Contact the UNC
One Card Office at 962-1385 for information.

Writing Center (http://www.unc.edu/depts/wcweb/)

Student and Academic Services Building  962-7710

Sexual Harrassment Policy (http://www.unc.edu/campus/policies/sexual_harass.html)

HELPFUL DOCUMENTS

These publications are all available through the Graduate School at 200 Bynum Hall:
1. Graduate School Handbook (http://handbook.unc.edu/)

2. Graduate School Record (http://www.unc.edu/gradrecord/)

3. Graduate Student Resource Guide (http://gradschool.unc.edu/guide/index.html)
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| SECTION Il i THE OCCUPATIONAL THERAPY CURRICULUM

HISTORY

The Division of Occupational Science is one of seven divisions in the Department of Allied
Health Sciences in the School of Medicine at the University of North Carolina (UNC) at Chapel
Hill. The Division offers an MS in occupational therapy (entry level professional degree) and a
PhD in occupational science, a research degree.

1 The academic program in occupational therapy was established in 1976. Dr. Marlys
Mitchell was the first Program Director and the faculty admitted their first group of
graduate students in 1978.
1 Under Dr. Mitchell, the Division became recognized as one of the first entry-level
masterd6s programs that were not t-levelght al ongsi

program.
1 Professor Cathy Nielson became Director in 1986 and provided leadership as curriculum
reviewandc hange became an integral part of the pro

Dr. Ruth Humphry assumed responsibility of Division Director in 1994.

In 1995 faculty started a multiyear process of a self-study to further refine their vision of
occupational therapy and the role of occupational science in the mission of the Division.
In addition to changes in healthcare services and clinical practice faculty members
recognized that occupational therapy services could build on the knowledge base
generated by occupational science and move beyond the medical arena into the
community and provide services to underserved populations, where problems in
occupational performance limited participation.

1 1998: the name of the Division was changed to reflect the academic knowledge base of
practice.

The new (and current) course of study in occupational therapy built upon the foundation
of occupational science was phased in from the fall of 1998 to 2000.

In June 2000, Cathy Nielson was again appointed Director of the Division.

2003-2005: Ph.D. in occupational science planned and approved.

The first doctoral students in occupational science were admitted in 2006.

Professor Nielson retired in May, 2007.

Dr. Virginia Dickie became Program Director in 2007.

= —a
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ACCREDITATIONOFTHEENTRY LEVEL NRGGREMROS S

Although the faculty determines the specific design for a curriculum, programs are reviewed to

certify the content is consistentwitha pr of essi onds body of knowl edge
accreditation of the program was granted by the AOTA/AMA in 1980. The program has been re-

accredited 1986, 1993 and 2001. In 1994, the Accreditation Council for Occupational Therapy

Education* assumed responsibility for occupational therapy educational programs. Accreditation

is granted to those occupational therapy educational programs that demonstrate substantial

compliance withthe ACCREDI TATI ON STANDARDS-DEGRRELBVEMASTERO S
EDUCATIONAL PROGRAM FOR THE OCCUPATIONAL THERAPISTVisit AOTA's website at:
http://www.aota.org/nonmembers/areal3/links/link31.asp to view a copy of the Standards).

* |f students would like more information about accreditation they can contact: Accreditation

Council for Occupational Therapy Education of the AOTA, 4720 Montgomery Lane, PO Box
31220, Bethesda, MD 20824-1220, Phone: (301) 652-2682
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MISSION STATEMENT

The University of North Carolina at Chapel Hill has provided graduate education to people of the

state and nation since the nineteenth century and is now recognized, both nationally and

internationally, as a leading center of scholarship, research, creative activity, and humanistic

service. The fundamental missi onomlfSciandeestoUni ver sit
contribute actively and substantively to this heritage. To do so, the Division of Occupational

Science seeks to educate occupational scientists and occupational therapists who possess the

vision, knowledge, critical thinking abilities, and commitment to independent learning and

scholarship necessary to make contributions in their respective fields. The Division is committed

to the development of occupational scientists who share a dedication to building our

understanding of the complexity of everyday activities and how occupations relate to health and

well being. Graduates of the doctoral program are prepared to make contributions to the

discipline as researchers, scholars and educators. Furthermore the Division is devoted to the

preparation of occupational therapists who possess the expertise required by traditional practice

settings and the courage required to forge new models of practice appropriate for the changing

environmental and human needs of the future. Just as the University has historically produced
numerous state as well as national | eaders, the U
strives to produce scientists, practitioners, scholars, and researchers who assume leadership in

the discipline of occupational science and the profession of occupational therapy.

This mission imposes special responsibilities upo
both programs. The faculty members are responsible for generating new knowledge concerning
humans as occupational beings, for being models of professional leadership, and for creating an

academic culture that wildl optimally nurture stud
staff is responsible for supporting this mission statement through efficient operation of the
Divisionbds activities. The student s, having sel ec

chosen professionbdés keenest minds and visionaries
to pursue graduate education at the University of North Carolina at Chapel Hill with eager
pursuit of knowledge and a consistent commitment to scholarly excellence.

CURRICULUM DESIGN AND FOUNDATION

An entry level professional curriculum is the course of study that students will follow until
graduation. While the accreditation standards determine the basic content to be covered, the
faculty of the Division of Occupational Science have developed an approach to occupational
therapy education that is based on the mission and philosophical beliefs of the Division of
Occupational Science at UNC-CH. The resulting curriculum design defines our unique emphasis
on content, clarifies relationships among core concepts and identifies the progression of
learning through discrete courses and the culminating outcomes for our graduates.

DEFINITION OF OCCUPATION

OCCUPATI ON: The way one orchestrates the use of t
context of ones environment.

ASSUMPTIONS: In the definition of occupation above we assume the following (not in any
priority):

1) chunking together of related activities in time is an important mechanism by which we
organize our occupations
2) the way one uses time (a constant) can be categorized into activities which historically has
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been work, self care and leisure or play

3) intent and meaning are inherent to occupation and the meaning inherent to occupation lies on
a continuum that ranges from great to little.

4) occupations may be organized in time as discrete events or enfolded with other occupations
5) occupation can be doing or being or a composite there of

6) we have chosen to delimit our concerns to animals (and that people are animals)

7) context (above) refers to performance contexts as defined in Uniform Terminology Il (AOTA,
1994)

8) occupation is both a process and an outcome

9) occupation exists in the present and is influenced by the past and future (in that occupation
will effect a change in self/environment

10)occupation is the process by which internal subsystems are integrated, enhanced and
sustained.

VIEW OF HUMANS AS OCCUPATIONAL BEINGS

The science and therapeutic practice of occupation are based on the premise that human
beings are most true to their humanity when engaged in occupation (Yerxa, 1998). Humans are,
in other words, fi o This acpugatianal matre évolvedhthroughtan r e
evolutionary heritage that endowed people with the capacity to be creative agents as they act
on their environments through occupation. As creative agents, people both influence and are
influenced by their environmental surroundings including its physical, social, and cultural
dimensions. By engaging in occupation within a particular environmental context, people fulfill
basic needs while simultaneously creating purpose and rich symbolic meaning in

their lives. Moreover, engagements in singular occupations, as well as the orchestration of
complex rounds of occupation over time, provide people with the means to sustain daily
routines, to adapt to environmental challenges, and to influence health favorably. These
accomplishments are nurtured by an awareness of time that imbues actions unfolding in the
present with personal and sociocultural meanings derived from the past and also associated
with an anticipated future.

VIEW OF OCCUPATIONAL THERAPY

Occupational therapy is the therapeutic use of occupation to enhance, sustain, or improve

quality of life and health. Occupational therapy is a collaborative process that occurs within the

temporal and environmental contexts where occupation is used to engage the individual in the

process of personal growth and change. Occupational therapyi ncor por at es each per ¢
occupational history, current occupational interests, and future occupations in order to generate
interventions that are taitinbesed to each personds

Occupational therapy addresses various constraints that keep an individual from fulfilling their
occupational potential. Such constraints may involve any combination of physical,
psychological, or developmental disabilities as well as environmental or sociocultural barriers.
Occupational therapy may address these constraints by engaging persons in occupations that
possess personal meaning and significance in order to remediate disabling characteristics and
promote quality of life. Occupational therapy may also involve teaching compensatory strategies
for overcoming any physical or psychological barriers that limit the person in fulfilling his or her
potential. In addition, the therapeutic use of occupation can also involve environmental
adaptation to afford an acceptable balance between independence and interdependence within
the personds value systems and sociocultural cont
occupational therapy capitalizes and builds upon the remaining strengths and abilities of each
person through the medium of therapeutic occupation to enhance, restore, or sustain an
individual 6s quality of Iife and health.
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VIEW OF THE EDUCATIONAL PROCESS

The preparation of entry-level occupational therapists at the University of North Carolina at
Chapel Hill is a collaborative process between each student and each member of the faculty.
This collaboration results in simultaneous change and development at multiple levels. The
student leaves the program with a strong professional identity that includes an identity as a
scholar and an identity as a change agent clinically and in broader professional and social
realms. The professional identity is grounded in an understanding and valuing of the concept of
occupation. The integration of the biological and behavioral sciences with the emerging
discipline of occupational science provides the student with a unique body of knowledge to
guide occupational therapy clinical practice. The identity as a scholar is based in a strong
commitment to furthering the study of occupation and developing the knowledge base for
occupational therapy practice.

The emphasis on research and scholarship throughout the curriculum prepares the student to
approach all professional activities in a reflective and inquisitive mode. The identity as a change
agent incorporates the belief that challenging old values and methods of operation will lead to
the construction of new ways of doing things that will improve the quality of life for recipients of
occupational therapy services. Understanding the process of change from the level of the cell to
the level of the social system enables the student to develop the skills of anticipating and
directing change within and outside of the profession.

A collaborative process implies responsibilities for both the student and the faculty member. The
student must view the decision to attend the University of North Carolina at Chapel Hill as a
commitment to become a leader in occupational therapy knowledge development, clinical
practice and professional activities. Inherent in this decision is the responsibility to be an active
learner. In all learning situations the student is responsible for a consistent level of preparation
and participation that ensures mastery at the levels of knowledge, skill and attitude. The student
is accountable for self review and critique as well as the review and critique of others and the
profession. Faculty must acknowledge their commitment to teach and mentor the future leaders
of the profession. Faculty has the responsibility to be well informed educators, scholars and
professionals who can model the level of excellence expected of students. In all learning
situations the faculty member is accountable to design learning activities that accurately convey
information, challenge the student intellectually and contribute to their development as reflective
and productive professionals. Traditionally, while education occurs within the classroom the
view of education at UNC-CH extends to include the relationships between the faculty member
and student in out-of-class contacts as well.

The interactions and relationships among the students and faculty create a University based
learning environment that fosters the understanding of occupation and the development of
occupational therapists who can meet the challenges of the future. Students and faculty share
the responsibility of extending the learning environment beyond the walls of the University.
Faculty has the responsibility of ensuring that students have the means to translate classroom
concepts into meaningful clinical practice. Faculty also have a responsibility to value the role of
clinical education in the preparation of entry level therapists and to work with clinical faculty to
provide clinical learning experiences that reinforce and build on classroom learning. Students
must believe in the relevance and strength of their academic preparation and confidently bring
new concepts and ideas into the clinic while in the process of developing their professional
identity and skills. Together, faculty and students must accept the challenge of formally
disseminating information through the generation of publishable scholarship and the
presentation of scholarship at all professional levels.

It is ultimately through the collaborative efforts of the students and faculty within and outside of
the classroom that the missions of the University of North of North Carolina at Chapel Hill and of
the Division of Occupational Science are achieved.

15



ORGANIZING IDEAS AND INTEGRATED CURRICULUM THEMES

Occupational science generates information about patterns of human activities, how
occupations meet needs, produce change, and provide meaning to life. As an academic
discipline, occupational science provides the core body of knowledge that guides occupational
therapy. Thus, the course of study in becoming an occupational therapist immerses the student
in occupational science. The faculty shares a vision of a time when all people, including those
experiencing disability will be valued for their ability to engage in meaningful occupations.
Occupational therapy has the potential of becoming a major profession to ensure that quality of
life can be achieved by a wide range of individuals. We also anticipate that occupational
therapists will have a major role to play in the community, beyond the domains now considered
health services. It also has the potential to work in educational, welfare, wellness programs and
other social service systems. To achieve this potential a curriculum that prepares graduates for
a variety of different settings is essential.

The faculty has identified seven curriculum
study. These themes give the curriculum organization and coherence to the 24 month long
educational experience.

Clinical Reasoning
Ethical Reasoning
Investigative Reasoning
Occupation
Human Beings as Occupational Beings
Occupational as a Medium of Change
Occupational Therapist as Scholar & Change Agent in Systems

L L A

Occupational Science

Figure 1. Curriculum themes supported by the academic discipline, occupational science

The curriculum design determines the order of courses and how learning opportunities will be
provided. Advanced practice in occupational therapy first requires establishing the ability to think
about and frame issues the individual is likely to face. The top three themes represent different
ways of reasoning or strategies to organize information, solve problems, answer demands for
innovation, and a way of viewing oneself. The themes about reasoning are interwoven
throughout the curriculum and touch all courses (see figure 2). The next 4 themes emerge from
the Mission and Philosophy statements as well as from the definition of occupational therapy.
Starting from the beginning and core to all studies is the concept of occupation. Early in the
curriculum students are introduced to themes related to humans as occupational beings and
occupation as the medium for change. These curriculum themes are supported by the academic
discipline, occupational science. Later in their course of study students further develop
professional skills to enact occupational therapy in a wide variety of potential roles.

To guide the focus of course work, deter mine

success in their educational program the faculty have identified a set of terminal objectives
which reflect the anticipated characteristics of graduates of our program. The curriculum
themes, their definitions, overall goals, and associated terminal objectives are in the next

section. The objectives are based on Bl oomébés

cognitive, affective or psychomotor learning is indicated in parenthesis for each objective.
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CURRICULUM THEMES AND TERMINAL OBJECTIVES
CLINICAL REASONING

This is the integrated use of multiple forms of reflection to understand clinical
relationships and problems in terms of the individual client. Integrated clinical reasoning
allows the formulation of therapeutic responses that are sound procedurally while
addressing unigue concerns and meanings of the individual.

Through clinical reasoning the therapist can quickly adapt to changes while continuing to
work within the present and future contexts of the client.

General goal: To value and engage in reflective clinical reasoning with clients throughout
the intervention process in order to enable clients to better construct daily occupational
patterns that are satisfying and consistent with their values and goals.

The student will be able to:

I1.1.

11.2.

11.3.

11.4.

differentiate discrete forms of reasoning. (cognitive: analysis)

combine multiple forms of reasoning simultaneously with appropriate emphasis on
specific reasoning forms given the clinical situation. (cognitive: synthesis)

use clinical reasoning to explain a comprehensive picture of the client. (cognitive:
evaluation)

demonstrate self awareness to identify the personal emotional and intellectual demands
of  enacting the various forms of clinical reasoning. (affective: value complex)

ETHICAL REASONING

The process of developing and enacting the highest standards of professional conduct
and knowledge; analyzing problems and generating solutions based on a careful and
systematic study of morality.

General goal: To develop and act on personal and professional standards of conduct
that are based on a commitment to the greater good and humanism.

The student will be able to:
analyze the nature of ethical issues within the profession from a sound understanding of
biomedical ethics. (cognitive: analysis & synthesis)

evaluate ethical issues that arise in all aspects of professional activities integrating
information from multiple sources to formulate options and evaluate the merit of
responses. (cognitive: synthesis & evaluation)

analyze the ethical problems of practicing with insufficient systems of professional
support and demonstrate self awareness of optimal methods of establishing such
support to insure life long learning. (cognitive: analysis & synthesis; affective: value
complex)

enact the ethical responsibilities of a professional to contribute to the profession, to
uphold and enforce the highest standards of practice and conduct. (affective: value
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complex)
111 INVESTIGATIVE REASONING

The attitudes and processes of inquiry that underlie acquisition of knowledge, motivate a
commitment to life long learning, and insure that adopted clinical methods are evidence-
based.

General goal: To seek, assess, and apply scientific research and scholarly literature to
questions and problems that arise in the practice and science of occupation.

The student will be able to:

lll.2. critically evaluate practice, identifying core assumptions and corresponding interventions
and evaluating the legitimacy of each based on sound rules of evidence. (cognitive:
evaluation)

Ill.2.  critically evaluate diverse areas of knowledge in order to inform and expand the
developing science of occupation and its application to occupational therapy. (cognitive:
synthesis & evaluation)

Il.3. demonstrate effective habits of scholarly behavior. (affective: value complex).

V. OCCUPATION
Occupation is the way one orchestrates the
in the coneneptmet.f onebds

General goal: To use occupation as a frame for all professional interactions and
activities.
The student will be able to:

IV.1. compare and critically evaluate varying views of occupation in occupational therapy,
occupational science, and other relevant disciplines. (cognitive: synthesis and
evaluation)

IV.2. explain diverse functions of occupation as related to issues of human development,
health, adaptation, functioning, and quality of life. (cognitive: synthesis)

V. HUMANS AS OCCUPATIONAL BEINGS:
Humans use occupations to fulfill their needs and to create purpose and meaning in life.
Engaging in occupations allows us to adapt to challenges, make choices and use our
time, organize daily routines, and influence our health. The consideration of humans as
occupational beings directs attention to the dynamic relationship between people and
their physical, social & cultural environments (context) and acknowledges the dynamic
influences across the life span.

General goal: To value the core relationship of occupation to human existence and
construct a personal model of how people engage in occupation to create the meaning
of their lives

The student will be able to:

V.1. explain the biological and evolutionary bases of human occupational behavior.
(cognitive: evaluation)
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V.2.

V.3.

V1.

VI.1.

VI.2.

VI.3.

V1.4

VL5,

VI.6.

VI7.

VIl

explain the emergence and transformations of occupational patterns across the life
span. (cognitive: evaluation)

explain from a systems perspective how occupational performance emerges from
dynamic transactions between people and their environment. (cognitive: evaluation)

OCCUPATION AS A MEDIUM OF CHANGE

Occupation is used therapeutically to enhance, sustain, or improve quality of life and
health. The use of occupation within therapy results in multiple functional outcomes as
the individual progresses from disability to ability. Occupation serves as the basis for
change in various intervention approaches including habitation & development,
remediation, compensation, adaptation, education and supporting & working with
families and caregivers.

General goal: Value and collaborate in the use of occupation as a powerful means of
establishing or reestablishing health and well-being

The student will be able to:
use contemporary models of ablement and disablement to discriminate factors that
facilitate, enhance, or impede occupational performance. (affective: value complex)

apply understanding of the complexity of occupational function and dysfunction by
creatively modifying the physical environment, social context, tool use, or methods of
performing life activities for the purpose of:

A promoting competence, independence, and inter-dependence in a manner
satisfying to self and others;
preventing disability and promoting health;
promoting adaptation for successful living;
favorably influencing components of occupational performance. (affective: value
complex)

D >

solve issues of orchestration of activities in time in order to support engagement in healthful
habits and routines as well as infrequent occupations that are highly meaningful. (affective:
value complex)

engage clients in a collaborative and dynamic process of lifestyle redesign to achieve a
pattern of satisfying occupations that is meaningful and culturally relevant to the client.
(affective: value complex)

use knowledge of life span changes, disease processes, and ontogeny of occupations in
order to engage family and client in a proactive process of life planning. (affective: value
complex)

explain rationale for all occupational therapy interventions. (cognitive: evaluation)

evaluate and enact appropriate methods for delivery of occupational therapy services to
individuals including models of direct service and consultation. (cognitive: evaluation;
psychomotor: guided response)

OCCUPATIONAL THERAPIST AS SCHOLAR AND CHANGE AGENT IN SYSTEMS

As change agent and scholar, the occupational therapist confronts multi-level problems
with innovative solutions that are grounded in theory, empirical research and clinical
reasoning skills; novel programs and state of the art models of practice are
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VIIL1.

VII. 2.

VIL3.

VIl.4.

VIL5.

conceptualized, developed and implemented to meet the changing needs of the
community.

General goal: To value, innovate and consistently enact state of the art practice and
professional leadership

The student will be able to:

critically evaluate the legitimacy of existing patterns of practice, including assumptions,
interventions, and models of service delivery, based on sound rules of evidence.
(cognitive: evaluation)

integrate occupational therapy principles, current theory, and research within innovative
models of service delivery that are evidence- based and responsive to the changing
needs of the community. (cognitive: evaluation)

share innovative ideas, programs, and solutions through participation in professional and
scientific meetings. (affective: value complex)

evaluate potential applications of occupational therapy to unmet areas of human need,
design and prepare to implement services to address those needs through system
consultation, policy development, program development, supervision, or education.
(cognitive: evaluation; psychomotor: guided response)

recognize opportunities for leadership and change agent roles within the profession.
(cognitive: analysis )

Bloom, B., et al., Ed., (1956). Taxonomy of Educational Objectives: Handbook | Cognitive Domain. New
York: D. McKay.

Yerxa, E. (1998). Health and the Human Spirit for Occupation. American Journal of Occupational
Therapy. 52(6), 412-418.
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| SECTION Il i PROGRAM REQUIREMENTS AND INFORMATION ‘

THE HONOR CODE

Academic work is a joint enterprise involving faculty and students. Both have a fundamental

investment in the enterprise and both must share responsibility for ensuring its integrity. In

relation to the Honor Code, therefore, specific faculty responsibilities parallel students'
responsibilities. The full test versioforthef the #fl
University of North Car ol i-lmneathdtg:/in€rbnzept.ariceddi 1 1 0 i s a
Visit the Honor System website at http://honor.unc.edu/.

STUDENT RESPONSIBILITIES
From the Instrument of Student Governance (http://instrument.unc.edu/):

A. General Responsibilities.
It shall be the responsibility of every studanthe University of North Carolina at Chapel Hill
to:

1. Obey and support the enforcement of the Honor Code;
2. Refrain from lying, cheating, or stealing;

3. Conduct themselves so as not to impair significantly the welfare or the educational
opporunities of others in the University community; and

4. Refrain from conduct that impairs or may impair the capacity of University and associated
personnel to perform their duties, manage resources, protect the safety and welfare of members
of the Univerdly community, and maintain the integrity of the University.

B. Academic Dishonesty.

It shall be the responsibility of every student enrolled at the University of North Carolina to

support the principles of academic integrity and to refrain from all fofrasademic dishonesty,

including but not limited to, the following:

1. Plagiarism n t he form of deliberate or reckless re
ideas as oneb6s own without attribut jwhathei n con
graded or otherwise.

2. Falsification, fabrication, or misrepresentation of dather information, or citations in
connection with an academic assignment, whether graded or otherwise.

3. Unauthorized assistance or unauthorized collaboratioonnection with academic work,
whether graded or otherwise.

4. Cheating on examinations or other academic assignmémtsher graded or otherwise,
including but not limited to the following: a. Using unauthorized materials and methods (notes,
books,electronic information, telephonic or other forms of electronic communication, or other
sources or methods); b. Violating or subverting requirements governing administration of
examinations or other academic assignments; c. Compromising the securiynifi@ions or
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