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LEAST RESTRICTIVE ENVIRONMENT
http://www.nichcy.org/Laws/IDEA/Pages/BuildingTheLegacy.aspx#iep15
IDEA’s LRE provisions are found at §§300.114 through 300.117 and are the frame around which this training module is constructed. 

    (a) General. (1) Except as provided in §300.324(d)(2) (regarding children with disabilities in adult prisons), the State must have in effect policies and procedures to ensure that public agencies in the State meet the LRE requirements of this section and §§300.115 through 300.120.

    (2) Each public agency must ensure that—

To the maximum extent appropriate, children with disabilities, including children in public or private institutions or other care facilities, are educated with children who are not disabled, and special classes, separate schooling, or other removal of children with disabilities from the regular educational environment occurs only when the nature or severity of the disability of a child is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily.







[§300.114(a)(1) and (2)(i)]
What’s Clear about IDEA’s LRE Requirementstc "What’s Clear about IDEA’s LRE Requirements"
Since the Education for All Handicapped Children Act was passed in 1975, schools have been required to make FAPE available to eligible children with disabilities in the LRE. IDEA is clear about what LRE requires: Children with disabilities are to be educated with children who are not disabled to the maximum extent appropriate. 

Yes, “to the maximum extent appropriate” is a qualifier. All things related to the IEP, such as determining what is appropriate for a child, are, by definition and necessity, individually determined for each child. The standard or expectation is that education with nondisabled children is absolutely the first environment to be considered when an IEP Team is determining where a specific child with disabilities will receive his or her special education and related services. As the Department emphasized in the Analysis of Comments and Changes:

[T]he Act presumes that the first placement option considered for each child with a disability is the regular classroom in the school that the child would attend if not disabled, with appropriate supplementary aids and services to facilitate such placement. (71 Fed. Reg. 46588)tc "[T]he Act presumes that the first placement option considered for each child with a disability is the regular classroom in the school that the child would attend if not disabled, with appropriate supplementary aids and services to facilitate such placement. (71 Fed. Reg. 46588)"
Thus, each child’s IEP Team first must determine whether the child can be educated satisfactorily in the regular educational environment with appropriate supplementary aids and services before more restrictive placement options can be considered. (Id.) If it is determined that the child can receive an appropriate education in the regular classroom, with or without the provision of supplementary aids and services, then placement in the regular classroom is the LRE for that child.

And if it’s determined that the child cannot be satisfactorily educated in the regular classes, even with supplementary aids and services? 

What’s Beneficial about Inclusive Settingstc "What’s Beneficial about Inclusive Settings"
Given that IDEA clearly favors general education placement, involvement, and participation for children with disabilities—certainly to the maximum extent appropriate—it’s not surprising that many benefits emerge when children with disabilities are part of the life and activities of a school. The National Association of School Psychologists (NASP) offers the following summary:

· Typical peers serve as models for children with disabilities.

· Natural friendships develop within the child’s home community.

· Children with disabilities learn new academic and social skills within natural environments, facilitating generalization of skills.

· All students learn to value diversity.

· General education classrooms are better able to meet the needs of all students as a result of additional instructional resources, staff development for general and special educators, a more flexible curriculum, and adapted instructional delivery systems.

There are other benefits, too, including:

· Students without disabilities develop an appreciation and acceptance of individual differences, including their own. 

· Students are better prepared for adult life in an inclusive society.

· Students without disabilities have opportunities to master activities by practicing and teaching others.

· They also have the opportunity to participate in alternative learning experiences, such as peer tutoring, cooperative learning groups, specific strategies instruction, 
individual remediation, small group instruction, specific language/listening development activities, and differentiated instruction.

· There’s increased collaboration among school staff and increased parent participation.

· A wider variety of interventions and modifications are attempted with children.

· Teaching methods, techniques, and strategies are enhanced. 

· Expectations are higher for children with disabilities—and so is their achievement.
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