Guided Team Meeting



Presenter Notes
Presentation Notes
Welcome to the guided meeting about play. [adjust as needed] It looks like you [both] had a chance to view the Independent Play Module. Thank you for making the time for that and for sharing your reflection responses with me. It is helpful for me to have an idea of your thinking before move into today’s module. 

You got an overview of the ASAP play goals during the independent learning module. We'll start with a quick review of the play hierarchy, then watch a couple of videos to practice identifying different levels of play and we will have a team discussion about the levels of play. We'll also talk a little about what ASAP might look like in your classroom, and about the assessments of play that you might need to use as you're selecting goals for children in your classroom. 

As we talk about play, it may be helpful to have your manual with you. The hierarchy will be especially helpful, as will the picture dictionary.

Make sure they have manual/hierarchy available
Make sure they have manual/hierarchy available – share link to hierarchy and manual
Manual: https://www.med.unc.edu/healthsciences/asap/wp-content/uploads/sites/443/2017/09/ASAP-Book-I-Assessment-and-Intervention.pdf
Hierarchy: https://www.med.unc.edu/healthsciences/asap/wp-content/uploads/sites/443/2017/09/Play-Hierarchy.pdf
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Presenter Notes
Presentation Notes
As you learned during the Independent training, Play is one of the two main focus areas of ASAP. Play presents important opportunities for children to practice new skills, and opportunities to learn new words through their interactions with peers and adult playmates.

We think of play as developing in a linear way. 
First, around the ages of 2-10 months many children develop exploratory play skills like picking up objects and banging them together to hear the sound they make or putting toys in their mouths. 
Next, around 10-18 months, they move to relational play where they put together objects in simple ways like stacking nesting cups. 
Then sometime around 12-18 months, children start using toys for their intended purpose in functional play, so for example, talking on a play phone or using a play knife to cut pretend food. 
Finally, the highest level of play, or symbolic play, typically emerges and continues to develop around 18-30 months. Symbolic play involves more elaborate pretend play sequences and role play.



Exploratory
Age of Emergence: 2-10 months

E1. Child picks up and looks at a toy

E2. Child plays with toys using both hands together (may
include banging, shaking, rubbing, squeezing, mouthing,
licking, smelling)

E3. Child plays with one toy in three or more different
ways

Functional
Age of Emergence: 12-18 months

F1. Child plays with toys in functional or simple pretend
ways

F2. Child plays with toys in simple pretend ways directed to
self

F3. Child includes a doll/action figure in simple pretend play
with toys

F4. Child includes other people in simple pretend play with
toys

F5. Child uses the same action in simple pretend play with
two different people or dolls/ figures

Symbolic
Age of Emergence: 18-30 months

S1. Child makes doll/ figure move or do things as if it were
alive

S2. Child does 2 different pretend actions, one right after
another, with the same toy
S3. Child does 3 or more different pretend actions, one right

after another, with the same toy

S4. Child uses one toy/ object to represent or stand for
another

S5. Child uses pretend qualities in play

S6. Child uses pretend objects in play

S7. Child takes on a pretend role in play that other people
direct

S8. Child suggests pretend role in play to self or other people

S9. Child expands pretend play with other people into new
roles, new theme, and/or fantasy roles


Presenter Notes
Presentation Notes
The ASAP Play hierarchy looks like this, with the four major categories of play across the top and each discrete play goal listed below. You can see the stair step pattern of play skill development if you look at the hierarchy in the manuals. 

Hierarchy: https://www.med.unc.edu/healthsciences/asap/wp-content/uploads/sites/443/2017/09/Play-Hierarchy.pdf





Thinking about play skills...
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Presenter Notes
Presentation Notes
We have an example video of a child demonstrating some play skills on the ASAP hierarchy. This is what ASAP might look like in a focused context. Let's watch the video together and then we'll have a chance to talk about possible goals that you might select if this child were in your classroom. As you're watching, think about the types of play behaviors you see. It might be helpful to have the ASAP hierarchy or the Picture Dictionary in front of you. 

Feel free to jot down notes for yourself as you're watching, if that's helpful.

After watching you will discuss what you saw. What goal or goals do you think the child would be working on? What did the child do that helped you make that choice?

S1 – child makes the cat move as if it were alive
S5 – prompted to use pretend qualities in play (smoothie tastes yummy)
F3 – child includes a doll (cat) in simple pretend play with toys



REFLECTION

What might play look like in a
focused/individualized context
in your classroom?

* Areas of the classroom/materials

* Who on your team?

* Challenges?



Presenter Notes
Presentation Notes
In the Independent module, you were asked to think about play skills of a specific student. Now I’d like us to think more broadly about play in your classroom.

[Follow-up question if needed] Based on the challenges you mentioned, any changes need to be made to the classroom/materials?




Thinking about play skills...
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Team activity

What goal(s) would you
select for this child?

What did the child do
that helped you make
that decision?



Presenter Notes
Presentation Notes
Now we'll look at a second video. This one is showing what ASAP can look like in a group (or generalized) context. See if you can tell which child or children are the target of the intervention.

Target student - Ruben
S5 child uses pretend qualities in play 
maybe working on S2 – 2 pretend actions with the same toy – but teacher prompted them



I
N\ / How might Play look the same or
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= context compared to a focused
REFLECTION context?



Presenter Notes
Presentation Notes
Again, thinking about play in your classroom, what might play look like during generalized or group instruction in your classroom. Keep in mind especially the ASAP students that you reflected on in the independent module.

•Areas of the classroom/materials 
•Who on your team? 
•Challenges you might face? 
•Changes needed to classroom/materials




Play Assessments
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Presenter Notes
Presentation Notes
Now that you've seen a few examples of ASAP in action and started thinking about selecting goals, you might run into a situation where you aren't sure about which goals to select. You and your team may not be sure where a child's skill currently lies on the hierarchy. So, we have some tools in the manual to help you assess the child's current skills.

There may be times when you have plenty of information about a given child so you can easily select the child's current level of play on the hierarchy. Other times you and your team may need more information. Perhaps you have a child who is new to your classroom so you don't know his or her skill levels yet. In the ASAP Manual, you can find two tools that will help you figure out which ASAP goals to select for each child. There is a structured assessment in which you present the child with specific toys or situations to allow the child to show you the skills he or she already has. There is also an unstructured assessment, which involves observations of the child. We'll focus most on the unstructured assessment, but all the resources you need for either are in the manual.
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Presenter Notes
Presentation Notes
One important piece of information you'll also need to consider is how to know if a child is still working toward a goal or has mastered the goal. In ASAP, we say that to know for sure that a child has mastered a goal, you or someone on your team needs to see the child do the skill independently without prompting, and they can do the skill in three different situations. The situations would be in three different contexts or with three different materials. 

For example, to know a child has mastered Functional goal 3, or F3 which involves the child using a doll or action figure in simple pretend play with toys, you might see a child put a baby doll in a cradle, later in the day you see him or her feed a dog puppet, and then later he or she takes the temperature of a teddy bear. 

It's important that your team makes note of when you see a child demonstrate a skill they are working on because you may be in different parts of the classroom or see a child demonstrate a skill at different times of the day. By taking data on when you see a child demonstrating the skill, you have direct evidence that will help your team decide when a child has mastered the skill and is ready to move on. 

Many classrooms already have data tracking systems in place, but if you are looking for other options, you can check the ASAP manual for some ready-made forms, and forms you can edit, that could help with this kind of tracking. We'll talk more about specific examples of data collection options during a later training, and they are always available in the manual.



Unstructured Assessments

Structured Assessment of Play Worksheet

General Directions: Present the set of toys without any initial prompts for play. Observe the child’s spontanecus play then elicit the highest level of
play from the child using prompts from least directive to most directive (verbal — verbal with physical — model). You may comment on the child’s
play but the less talk and action on the part of the examiner is preferred. Make a note of prompts vzed to elicit behavior.

Mealtime Set
Materials: large doll/stuffed animal/action figure 2 plates 2 cups large spoon a few shapes/blocks
serving utensils such as spatula 2 zpoons pot/pan sponge a piece of writing paper

Check the types of play observed
EXPLORATORY PLAF:
EPicks up &
[ Gathers bl Nighttime Set
Materials: large doll/stuffed animal‘action figure toothbrush diaper an empty shoebox a stick
doll-sized blanket or small towel plastic comb/brush set baby bottle  a few shapes'blocks

Check the types of play observed:

Use "Experience-Based" S N

OPicks up & visually inspects objects [Pats dall/bear/figure OWalks/moves doll/bear/figure as if alive
RELATION DOGathers blocks MManipulates doll/bear/figure OHas doll/bear/figure brush own teeth
I Takes lid{ OShakes, folds blanket OHas doll/bear/figure brush own hair

Assessment of Play Ed e "

- Examples, Prompts, & Notes Summary Score
PLAY CATEGORY AND SKILL LEVELS A
£ Write in examples of behaviors ohzerved. Note if a bebavior was
7 prompted Prompted behavior: are :cored 0. 1f no unprompted
= | examples were observed, leave blank snd score 0 to indicate that child
did not display the skill.
EXPLORATORY PLAY [
El Child picks up and looks at a toy B 1. Teddy Bear 1
= Examples: Picks up, looks st pts dows block; picks up,looks st puts down | 2| 2
. EZ2 Child plays with toys using both hands together 1. Teddy Bear 3
+  Ezamples: Pushes buttons on pop up: rolls ball: gathers blocks: tums pages 2 Fingers oothbrush bristlas
®pbased Oon past experience i ClER e
E3. Child plays with one toy in three or more different ways ol [
=  Examples: Rolls, bounces, and pats ball; mouths, bangs, and stratchas slinky | = 5
RELATIONAL PLAY |
R1. Child takes pieces of toys apart B 1. Takes off lid of pot 3
. =  Examples: Takes apart large pop beads; takes off lid from container 2. Takes blocks out of box
&1 | 3 Takss clothes off of bear
oAt least 3 different examples R il s s s gl v T z
’ = Examples: Drops blocks in cup; puts lid on container; bangs two objects i Put utensil in pot
(oo =3
RA Child puts several toys together in specific ways 1 1 Put pecple m tracter 2
= Examples: Strings beads; sorts shapes into 2 shape sarter, puts pizeas of 1| 2. Bangs stick on box
puzzle together = |3
. FUNCTIONAL PLAY
F1. Chuld plays with toys in functional or simple pretend ways. BT 1. Stirs spoen in cup R F]
= Examples: Stirs spoon in cup; pushes truck in purposeful path : Pushes tractor in purposeful path
F2. Chuld plays with toys in simple pretend ways directed fo self Bl 1 Feads selfwith spoen 3
= Examples: Faads self with smpty spoon; brushes own hair with plastic 1| 2. Drinks from cup
hairbrush. B1| 3. Brushes own testh
F3. Child mcludes a doll/action figure m simple pretend play with | B| 1. Fed doll with botile 1
PY D M ff t t t d : ff t 105 -Examples: Brushes doll's hair with brush; dispers doll 2|2
I e re I I C O I I eX ) I e re I I F4. Child includes other people in simple pretend play with toys = | 1. Fed clinician with speon — Promptsd with Verbal Modsi [
=  Examples: Feads adult with spoon; combs adult’s hair with comb o|2
o |3
F5. Child vses the same action in simple pretend play with two = 1 []
different people or dolls/figures 2
I . | . ff = Example: Place: cup to adult’s lips, than places cup to doll’s mouth. i
103

ASAP Manual - Sample Assessments & Intervention



Presenter Notes
Presentation Notes
To use the Unstructured Assessment on page 33 of the manual, the first step is to start with the Experience-based Assessment of Play Summary Score Sheet. This sheet will guide you and your team through everything you need to think about as you're trying to decide where a child might fall on the play hierarchy, based on what you know about the child already through your observations. 

Keep in mind that for skills you see the child demonstrating, you'll need to see the child demonstrate the skill in different contexts, using different objects, or through using an object in different ways and independently or without prompting. You will use the scoring guide to give a score for each column. 



Unstructured Assessments

EXPLORATORY PLAY

One-to-Oime

Ohyervation

Use "Developmental
Profile of Play Skills"

 Enter summary score for
each skill

e Remember: 3 = mastery (3
different examples)

e Circle highest level in each
category

" ED. ¥o E level mastersd

RELATIONAL PLAY

One-to-Oime

DEVELOPMENTAL PROFILE OF PLAY SKILLS
Diractions: In the One-te-One Column, write in the Summary Seore (0, 1, 2, 3) established for each skill during the Part I: Adult-Child Structured Play Assezsment. In the
Obzervation Column, write in the Summmary Score (0, 1, 2, 3) astablichad for each :kill during the Part II: Classroom Play Observation.

Obyeryation

FUNCTIONAL PLAY

One-to-Oime

Ohyervation

SYMEBOLIC PLAY

Onig-fo-Oime

Obyeryaton

E1. Picks up and looks at
abjects/toys

E2. Play: with objactzitovs using
both hands

"Ed. Playz with ons tov in three or

mare different wavs

[

Ri. Mo F level mastered

R1. Take: aobjects'tovs apart

[

R1. Putz objectz/tovs together in

Fi. No F level mastered

simple wavs I
R3. Puts zeveral objects'tovs 2 F1. Play: with objectz'tovs in
together in specific wavs functional or simple pretend ways

F2. Play: with objectz'tovs in

| simple pretend ways directed to self
F3. Uszes or inchades dolliaction
figurs in simple pretend play

50. Ko 5 level mastered

F4. Plays with objectz'tovs in
simple pretend wavs dirscted
to'invelving others

51 Uses'moves doll or other
action figure az if alive

F§. Child uses the same action in
simple pretend play with two
differant people or dells/fisures

52, Perforems 1 different pretend o
actions on same object in
sequencs

53. Performs 3 or more different o
pratend actions on sams object in
sequence

54, Uses objects/toys to stand o
for/reprezent something else
55, TUszes pretend o

gualitiesTesponzes in play
56. Uses pretend objects in play o

57. Takes on pretend role in play | 0
suggested by peers
58, Bugzgest: pretend roles o
plax to zelf or other people
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50. Child expands pretend play o
with other people into (3) new
roles, () mew themes, and'or ()
fantazy roles



Presenter Notes
Presentation Notes
Next you can use the Developmental Profile of Play Skills form where you'll enter the summary scores for each skill. Keep in mind the mastery criteria as you do this to be sure the child has mastered a given skill. This form will give you a visual guide of the child's skill levels.

Book 1 page 37



58 8

Team Activity: Make a plan for assessing each child

 What information do you already have about the child's current skills?
* Which assessment will help you fill in the missing information?
* Who will collect data? Administer the assessment?

* When will you meet to discuss?

Write down your team's action plan for selecting a play goal for
the child


Presenter Notes
Presentation Notes
Now that you have these tools, and know where to find resources to help you in the manuals/online, your team should start thinking about how you are going to assess the play levels for children in your classroom. Take some time now to make a plan for your team. You may need one person to take notes as your team plans, because we'd like you to leave the meeting today with a written action plan for how your team will go about selecting goals for each child.



58 8

Team Activity: Homework

Use your written plan
Complete assessment(s)

Meet with your team
Select Play goal(s) for child(ren) in your classroom


Presenter Notes
Presentation Notes
Now that you've had a chance to think more about the ASAP play goals, your next task will be to select goals for the children in your classroom. Your team should work together before the next meeting to talk about what goal(s) you would select for each child. 

{coach to determine the initial number of students to select goals for; depends on number of students in the study, size of team, team skills and comfort level, time before next meeting}

We typically start with asking teams to select one play goal for each child. So for now, please focus on the play goal you and your team would think is the most appropriate starting place based on your assessment. It's okay if you decide later that a particular goal is too "hard" or too "easy" for the child right now. You can always skip a goal and come back to it later if a child gets stuck or you selected a goal that wasn't the best fit right now. 

Again, your team might want to use the Structured or Unstructured assessments in the manual if you need some more information about a child. You may also find that the hierarchy and the Picture Dictionary are helpful as you're talking with your team members about specific goals.

Are there any other questions about your team homework?




Presenter Notes
Presentation Notes
What other questions do you have about play – the skills, hierarchy, assessments, selecting goals, or anything else we talked about?

Schedule Next training (or remind of next date)



	PLAY
	Development of �Play
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Slide Number 12
	Slide Number 13
	Slide Number 14

