Review of SC

Team discussion and practice videos

Social-communication asapinyour classroom

Using assessments and selecting goals



Presenter Notes
Presentation Notes
Welcome to the guided team meeting about social-communication. Thanks to those of you who were able to complete the Independent S-C module and return your reflections. It is always helpful to see those ahead of this guided training. 

We'll start with a quick review of the social-communication hierarchy that we use in ASAP, then watch a couple of videos and have a team discussion about the social-communication skills you observe. 

Finally, we'll talk about how your play assessments went, discuss the assessments you can use to gather more information about a child's SC skills and end with your team making a plan for selecting SC goals for children in your classroom. 

It may be helpful to have your manual handy for the hierarchy (Book I pg. 19) and picture dictionary as we are meeting today. [share link]
https://www.med.unc.edu/healthsciences/asap/wp-content/uploads/sites/443/2017/09/Social-Communication-Hierarchy.pdf
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someone, or some action

Communicating to
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Presenter Notes
Presentation Notes
As you learned during the Independent training, the social-communication and play are the two components of the ASAP intervention. Social-communication does not usually develop in quite the same linear way as play skills do, so we think about it as a triangle rather than a stair step. 

On the bottom are Requesting skills, which are communications when the child is asking for something like pointing to get a toy on a high shelf or handing an adult a box to ask for help opening it. 

The other leg of the triangle is social interaction, or when a child is communicating to engage with another person like when they are playing a back-and-forth game and want the adult to keep playing. 

Both of these skills provide a foundation for joint attention, which tends to be a more challenging skill for children with autism. Joint attention is sharing interest in an object and with another person, so for example the child points to a picture in a book and says "look" just to show the adult the picture. They are just sharing interest.


Development of

Social Interaction
Age of Emergence: 8-15 months

SI1. During face to face games, physical activities, or routines,
child watches the adult closely

SI2. During face to face games, physical activities, or routines,
after a brief pause child shows wanting the game to continue
(e.g., looks, moves body to make a motion of the game,
touches the partner, vocalizes)

SI3. Child plays back-and-forth games with objects or actions
(e.g., exchanges objects back-to-forth)

Sl4. Child initiates familiar games or routines (i.e., not right
after an adult does the action)

SI5. Child expands games or routines, e.g., includes a third
person in the game/routine. Switches roles with other person
(e.g., finder vs. hider)

S16. Child combines gesture and/or vocalization/ verbalization
with looking at person to show wanting game to continue

Requesting
Age of Emergence: 8-15 months

RQ1. Child reaches for out of reach object to show wanting
the object

RQ2. Child pulls person’s hand toward objects to show
request for help

RQ3. Child gives objects to show request for help

RQ4a. Child looks at nearby objects when another person
points to the objects as a request (i.e., objects within reaching
distance)

RQ4b. Child points to nearby objects to request them

RQ5a. Child looks at distant objects when another person
points to the objects as a request (i.e., objects that are
beyond reach)

RQ5b. Child points to distant objects to request them

RQ6. Child combines gesture and/or vocalization/
verbalization with looking at person to request

Joint Attention
Age of Emergence: 10-18 months

JAla. Child responds to another person giving objects just to
share interest in the objects

JA1b. Child gives objects just to share interest in objects with
another person

JA2a. Child responds to another person showing objects just
to share interest in the objects

JA2b. Child shows objects just to share interest in the objects
with another person

JA3a. Child follows a point to nearby objects/events just to
share interest in objects/ events

JA3b. Child points to nearby objects/events just to share
interest in objects/events with another person

JA4a. Child follows a point to more distant objects/ events
just to share interest in the objects/events

JA4b. Child points to more distant objects/events just to
share interest in objects/events with another person

JAS. Child follows gaze of another person to objects/events
just to share interest

JA6. Child combines gesture and/or vocalization/
verbalization with looking at person just to share interest in
an object/event


Presenter Notes
Presentation Notes
This is the social-communication hierarchy, in a condensed form. As you can see from the layout of the hierarchy and the ages of emergence listed here, we expect social-communication skills to develop over time, with social interaction and requesting skills tending to develop earlier than joint attention. 

There is a lot of overlap in the hierarchy, so there may be times when you go across categories rather than straight down the column when picking the next goal. 



Focused Context

Team activity |

What examples of SC
skills did you see?

What goal or goals would
you select for the child?
Why?



Presenter Notes
Presentation Notes
Now we have a video clip of a child working in a focused context with a teacher on social-communication goals. As you are watching, think about the child's level of social-communication. How does the child communicate and for what purpose? Does he respond to others who are communicating with him? Also think about the child's engagement with toys and people and general enjoyment of the activity.

SI3 – play back and forth games; exchange object (with prompting) 
SI2 skills– shows wanting game to continue – teacher shows a brief pause to elicit skill
JA1b – gives an object to share interest




What might S-C look like in a
focused/individualized context in
your classroom?

* Areas of the classroom/materials

* Who on your team?

REFLECTION

e Challenges?



Presenter Notes
Presentation Notes
In the Independent module, you were asked to think about S-C skills of a specific student. Now I’d like us to think more broadly about S-C in your classroom. What does or what might that look like as you address S-C skills in a focused context?

[Follow-up question if needed] Based on the challenges you mentioned, any changes need to be made to the classroom/materials?



| Team activity I Generalized Context

What examples of SC skills did you
see?

What goal or goals would you select
for the child? Why?



Presenter Notes
Presentation Notes
Here is another clip with children who are working in a group setting on various social-communication goals. As you are watching, think about the children's level of social-communication. How do the children communicate and for what purpose? Do they respond to others who are communicating with them? Also think about the child's engagement with toys and people and general enjoyment of the activity.

Talking points:
Different skills being targeted for different students (SC skill s different for all 3 boys)
ASAP gives you flexibility to target multiple skills with different students in a group setting
SC skills within ASAP are often focused on directed communication and dual modalities (e.g., for JA, combining vocalization and eye gaze or pointing and vocalization)

Ryan in yellow – JA3a – follow a nearby point
Reuben in orange – JA – sharing interest in what he made
Green striped shirt - requesting




How might S-C look like the same

or different in a
— generalized/group context

REFLECTION compared to a focused context?



Presenter Notes
Presentation Notes
Areas of the classroom/materials

Who on your team?

Challenges you might face?

Changes needed to classroom/materials


Social-Communication Examples



Presenter Notes
Presentation Notes
Now we have a few more examples of children working on SC skills. As you’re watching, think about the skills you are seeing, what goals you think the team might be working on with the child. 

Focus on the social-communication skills that you are seeing. It's clear that in both videos the teachers are working on more than just social-communication goals. You'll also see pre-academic skills and play skills, among others. It's good to remember that these goals can be targeted along side other goals the children are working on.

In the first video, you'll see the teachers working with the children during circle time. The target child is the little boy in the red shirt, so focus on what the teachers are doing to target his social-communication skills. [WATCH FIRST VIDEO then discuss as a team]
[ideas to get team started: social game, can also mention ASAP resources for AAC in manual, joint attention/pointing, social interaction skills (SI1 or SI2)]

In the second video, and you may remember seeing this one before, you'll see a little boy working 1:1 with his speech-language pathologist. They are working on play skills also, but focus on his social-communication behaviors. [WATCH SECOND VIDEO then discuss as a team]. 
[ideas to get team started: requesting RQ6, responding to adult point JA3a]





Development of

r@] ,Q, 5 Play Homework: Checking in

Use your written plan
How did Complete the assessments
it go? :
Meet with your team

Select child Play goal


Presenter Notes
Presentation Notes
Before you start planning as a team for assessing SC skills and selecting goals for your student, I want to touch base about the plan you all developed for assessing skills and selecting PLAY goals for your students. How did the assessment process go? Which of the assessment materials did you use or find helpful? How useful was the team meeting for selecting student goals?

What questions do you have about this process? Or what challenges did you face?

*Probe for estimate of time spent completing the assessments [for Training and Summary Log – PD-ASAP FOI]


Unstructured Assessment Structured Assessment
Book 1, p.28 Book 1, p.39
e Know the child e Need more
already information about

* Can easily observe child's current skills



Presenter Notes
Presentation Notes
Just as a reminder, as you are observing a child's skills to figure out where he or she falls on the hierarchy and selecting goals, you may need additional information. In the ASAP manual, you'll find two assessments that we created to help you get the information you and your team will need to select goals for each child. These are the unstructured and structured assessments. 



Social Communication Assessments

Demonstrating Mastery

Child Behavior is Use experience
independently demonstrated and knowledge
produces during 3 different of child to make

target behavior situations decisions


Presenter Notes
Presentation Notes
We use the same criteria for mastery in both SC and play. The child must demonstrate the skill independently without prompting during three different situations or contexts for it to be considered mastered. 

You should use your experience and knowledge of the child to help make decisions about goal mastery, but it is very helpful to have team members taking data about when you see a child demonstrating a skill to help in these decisions. [ask how that went for play assessments, how did they take data, did it work well?]


Unstructured Assessment

Summary Score

Examples, Prompts, and Notes

SOCIAL-COMMUNICATION CATEGORY | £ 0= no exmmples
E P 1 AND SKILL LEVELS £ | Write in examples of behaviors observed. Note if a behavior was prompted. 1-1 example
I < | Prompted behaviors are scored 0. If no examples were observed, leave blank | 22 examples
and score 0 to indicate that child did not display the skill. 33 examples
SOCIAL INTERACTION
STL. While playing face to face games, physical activities, | B | 1. Watched the examiner during the tickle game 3
or routines, child watches the adult closely B | 2. Watched the examiner during horsey
| Structured Assessment: Physical Games E | 3 Watched the examiner while rolling the ball during Surprise Bag
SI2. While playing face to face games, physical activities, | @ | 1. Reached and looked for continvation of tickle game 3
or routines, after a brief pause child shows wanting the E | 2. Loocked at examiner to request more horsey
game to continue (c.g_, looks, moves body to make amotion | Bl | 3. Verbally asked examiner to roll ball again during Surprise Bag

of the game, touches the partner, vocalizes)

n e n : .
- | Structured Assessment: Physical Games, Surprise Bag
SI3. Child plays back-and-forth games with objects or & | 1. Back-and-forth exchange of ball during Surprise Bag 1

1

actions (e g., exchanges objects back-and-forth: back-and- 2.

forth game of imitating actions) o |3

Structured Assessment: Surprise Bag

SI4. Child initiates familiar games or routines (1.e., not right | o 1. 0

after an adult does the action) 2.

u Structured Assessment: Physical Games, Surprise Bag 3.
|'SI5_ Child expands games or routines, e.g . o |1 [

= Includes a third person in the game/routine 2.

o |3

t least 3 different examples, independently

TEP 2

se "Developmental Profile of Social-
ommunication Skills"

nter summary score for each skill

® Reverses roles with other person
P

SR P

DEVELOPMENTAL PROFILE OF SOCIAL-COMMUNICATION SKILLS
Directions: In the One-to-One Column, write in the Summary Score (0. 1, 2, 3) established for each skill during the Part I: One-to-One with an Adult.
In the Observation Column, write in the Summary Score (0, 1, 2, 3) established for each skill during the Part II: Classroom Social-Communication Observation.

SOCTAL INTERACTION

REQUESTING

JOINT ATTENTION

SI0. No 81 level mastered

RQUO. No RQ level mastered

SI1. While playing face to face games.
physical activities, or routines, child watches
the adult closely

3 RQL. Child reaches for out of reach object to 3
show wanting the object

SI5. Child expands games or routines

another person points to the objects as a request

SI2. Child shows wanting the game to continue | 3 RQ2. Child pulls person’s hand toward objects | 1

after a brief pause to show request for help

SI3. Child plays back and forth games with 1 RQ3. Child gives objects to show request for 1 JAQ. No JA level mastered

objects or actions help

SI4_ Child initiates familiar games or routines | 0 RQ4a. Child looks at nearby objects when 2 JAla. Child responds to another person giving | 1

objects just to share interest in the objects

RQ4b. Child points to nearby objects to request | 0
them
0 RQS5a. Child looks at distant objects when 1
another person points to the objects as a request

JATb. Child gives objects just to share interest | 3
in the objects with another person |
JA2a. Child responds to another person 1
showing objects just to share interest in the

abjects

vocalization/verbalization with looking at
person to show wanting game to continue

vocalization/ verbalization with looking at
person to request

RQ5b. Child points to more distant objects o | 0 JAZb. Child shows objects just to share ICR
request them interest in the objects with another person
SI6: Child combines gesture and/or 0 RQ6. Child combines gesture and/or 0 JA3a. Child follows a point to near-by 0

objects/events. just to share interest in

objeets/events |
JA3b. Child points to near-by objects/events, | 0
just to share interest in objects/events with

another person

JA4a. Child follows a point to more distant 1
objects/events. just to share interest in the
objects/events

JA4b. Child points to more distant 0
abjects/events just to share interest in
objects/events with another person

JAS. Chuld follows gaze of another person to 0
objects/events just to share interest

JA6. Child combines gesture and/or o]
vocalization/verbalization with looking at

person just to share interest in an object/event

97
ASAP Manual - Sample Assessments & Intervention



Presenter Notes
Presentation Notes
To use the Unstructured Assessment, the first step is to start with the Experience-based Assessment of Play Summary Score Sheet (p. 29). This sheet will guide you and your team through everything you need to think about as you're trying to decide where a child might fall on the SC hierarchy, based on what you know about the child already through your observations. 

Keep in mind that for skills you see the child demonstrating, you'll need to see the child demonstrate the skill in different contexts, using different objects, or through using an object in different ways and without prompting. You will use the scoring guide to give a score for each column. 

For Step 2 - use the Developmental Profile of SC skills document to help you visualize the child’s current skill levels. (p. 32, Manual I)




Development of
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Team Activity: Make a plan for assessing each child

* What information do you already have about the child's current skills?
* Which assessment will help you fill in the missing information?
* Who will collect data? Administer the assessment?

* When will you meet to discuss and select a S-C goal?

Write down your team's action plan for selecting a S-C goal for
the child


Presenter Notes
Presentation Notes
When thinking about a plan for assessing your students' SC skills, consider how the process went for assessing play skills. 

Would the same plan work for SC? How will you use the assessments similarly or differently than last time? 

Do you need to adjust team members' roles? Perhaps a different person should be responsible for data collection or administering assessments? 

Plan for a time to meet as a team to select goals based on assessment data.





Development of

r@} |Q' 5 Team Activity: Homework

Use your written plan
Complete the assessments
Meet with your team
Select child S-C goals


Presenter Notes
Presentation Notes
Now that you've had a chance to think more about the ASAP SC goals, your next task will be to select goals for the children in your classroom. Your team should work together before the next meeting to talk about what goal(s) you would select for each child. 

{coach to determine the initial number of students to select goals for; depends on number of students in the study, size of team, team skills and comfort level, time before next meeting}

We typically start with asking teams to select one social-communication goal for each child. So for now, please focus on the SC goal you and your team would think is the most appropriate starting place. It's okay if you decide later that a particular goal is too "hard" or too "easy" for the child right now. You can always skip a goal and come back to it later if a child gets stuck or you selected a goal that wasn't the best fit right now. 

Remember to use the Structured or Unstructured assessments in the manual if you need some more information about a child. You may also find that the hierarchy and the Picture Dictionary are helpful as you're talking with your team members about specific goals.

Are there any other questions about your team homework?




Presenter Notes
Presentation Notes
What questions do you have before we wrap up today?


Schedule Procedures training or remind of date
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